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While my perspective was certainly not unique, it was our shared challenges that led to the creation of this
special issue’s CFP. As ELTHE’s editor-in-chief, Kevin Dvorak noted, we
are all combing through an uncertain
landscape. As such, it is important that
we collect the testimonies of our peers,
with hopes that their experiences will
inform other experiential practitioners
that find themselves in a similar position. The many voices and perspectives
that you will find in this issue speak to
the challenges of the last six months.
This final part of a two-part special
issue includes six contributions from
experiential educators across the disciplines. Laura Finley focuses specifically on a dating and domestic violence
awareness initiative at Barry University
and highlights adaptable approaches
to finding service-learning opportunities for students learning remotely.
Rebecca Burwell, Jonathan Brooks,
and Mackenzi Huyser offer insight into
how Chicago Semester—an experiential education program across six private, faith-based colleges—pivoted to
remote learning. Focusing on Social
Justice and Urban Planning courses,
the authors discuss how the pandemic
offered an opportunity for students to
further explore the city of Chicago’s response to the pandemic and the multiple
layers of inequality embedded within.
Beth Garcia and Betty Coneway underline shifts in the West Texas A&M
University’s Educator Preparation Program (EPP), discussing the implementation of virtual learning environments so
that 90 clinical teachers could complete
their vital in-person teaching experience.
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Kerry E. Weir, Michelle Wohlman-Izakson, and Lina Gilic discuss
the various approaches that faculty in the Exceptional Education and
Learning Department at SUNY Old
Westbury employed in order to design individualized learning plans
for teacher candidates to complete
their clinical placement experience.
Pamela Hall offers a critical reflection on the changes made to move a community-engaged, service-learning capstone course from in-person to remote
learning. Throughout her reflection, Hall
discusses the challenges the transition
presented to her as an instructor; Hall
also includes student testimonies about
shifts in assignments and challenges they
overcame while completing the course.
In a piece co-authored by both professors and students, Dale E. Hartz,
Sheila McMahon, Merlyn Ascencio,
Rachel Badilla, and Noemi Marquez
discuss the potential learning opportunities offered by the pandemic for a
social action entrepreneurship lab. The
authors argue that bridging the skills
gap between students and work environments can lead to a kind of personal growth and development that is
key to enhancing student job readiness.
We are excited to share these articles with you and hope that they
provide guidance and insight to
others as we collectively navigate
the 2020-2021 academic year.
n

Finding Remote Service
Opportunities Appropriate for
a Course on Social Justice
LAURA FINLEY 			
One of the struggles for social
justice educators who are committed
to providing students with experiential
learning is identifying appropriate placements. Educators typically approach
this in one of two ways: sending students to find their own opportunity or
creating a list of possibilities, either alone
or with centers devoted to experiential
learning (increasingly common on campuses today). Either way, the task is not
easy due to limitations among students,
educators, and community partners
alike. Students face issues with scheduling, transportation, and communication with service partners. If they
are looking for their own placement,
many do not know where or how to
start and are often unfamiliar with the
communities in which they are studying.
For educators, sending students out
on their own often results in challenges
later, as some students may scramble
for help late in a semester if they waited
too long or could not find a workable
placement. On the other hand, creating
the connections to establish appropriate service options also takes a great
deal of time. Furthermore, social justice
educators want their students to have an

Barry University
experience that is meaningful and
enriching, yet community partners may
assign students menial tasks that are
difficult for students to connect
to coursework. This is what Elizabeth Hollander described as “driveby” service and is not what is most
effective (as cited in Butin, 2010, p. xv).
Community partners are sometimes
hesitant, understandably, to host students who typically only have to earn
a set number of hours and then disappear. These struggles have become even
more challenging given COVID-19.
I teach a course titled Perspective
Consciousness and Social Justice (SOC
200) at a small, Catholic, liberal arts
university. The course is required
for students whose major falls in the
College of Arts and Sciences. Its focus
is on understanding social injustices
such as racism, sexism, homophobia,
and classism and identifying working
or potential remedies. SOC 200 carries
a ten-hour service-learning requirement
so students can see these problems firsthand and engage in activity to address
them. I have utilized various approaches to identifying appropriate service
placements. Allowing students to find
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their own has been the worst for me. to present about these issues at school
Many do, despite repeated reminders, and community groups, and be involved
wait until the last minute then beg for in the set up and implementation of the
my help. We have a significant number actual day of the event. We also offer a
of international students who struggle few opportunities after the event, such
with language barriers and, like many of as collecting evaluations or tabling to
our residential students, lack transporta- obtain signatures on relevant petitions,
tion to get to service sites. Public trans- which helps students who are unable
portation in Miami is notoriously poor. to earn all their hours with the College
Plus, I have found
Brides Walk bethat when students
fore or during the
“The biggest challenge with
make their own
event. This service
these changes was the rapid
placements
they nature in which I had to gener- alleviates the transhave a hard time ate new projects for students I portation issue, and
would not see in person.”
seeing how the work
I have found that
connects to class.
since I am there
When I have sent students to our Cen- with my students as an organizer, they
ter for Community Service Initiatives take more pride in participating. Addi(CCSI) to help find a placement, that tionally, since I require them to attend
has gone better. The staff in CCSI know an orientation and a debriefing, I have
my course content so can help guide found that my students’ required serstudents somewhere appropriate. The vice-learning reflection papers are much
transportation issue remains, however. better, as these sessions help them identify how our campaign relates to course
For the past spring semesters, I have concepts like social construction of gentaken a different approach. Each Feb- der, gender role norms, patriarchy and
ruary, I work with colleagues from six more. Since we collaborate with groups
other universities and many community and organizations, both internal and in
groups to organize a dating and domes- the community, students get to speak
tic violence awareness campaign on our to service providers and many follow
campus and that of our nearby partner, up their service-learning experience by
Johnson and Wales University (JWU). getting involved with those agencies.
This event, the College Brides Walk,
involves a walk component from Barry
Spring 2020 made this a challenge.
University to JWU as well as speakers We were able to host the event on Februand workshops. It has grown quite large ary 21, 2020, a few weeks before my camfor a campus of our size, with close to pus switched to remote learning. Some
1,000 attendees annually and about 300 students, however, were not able to earn
who participate in the actual walk. Stu- all their hours before or during the event
dents have been offered service hours and, because one of the three weeks in
to help plan, execute, and evaluate the between the event and the move to recampaign. They can help make signs mote teaching was spring break, they did
and posters, PSAs, and other education- not have other opportunities to do so.
al materials used at the event, help plan Thus, students contacted me in a frenevents to advertise this one, be trained zy, trying to figure out how to satisfy the
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course requirement. I struggled at first
as well, but came up with a few options
I think worked, at least as last-minute
measures. First, every year we create a
memorial PowerPoint that we download
into hard copy signs that features photos and descriptions of people who have
lost their lives to domestic or dating violence. My colleagues and I have generally
done the research for this, but this year I
was able to have some students remotely
conduct the research. Our CCSI offered
this as an option for other sections of
SOC 200 as well. We provided students
with a template and instructed them to
focus their efforts on certain states so
they did not all duplicate one another.
This will be helpful for future events,
and it showed the student researchers
patterns in terms of who is a victim, who
is an offender, and in what ways domestic violence homicides are committed.
Another option I gave students was
to come up with additional PSAs we
could collect and use on our College
Brides Walk social media. I gave them
some current statistics and asked them
to create short, engaging videos to highlight the problem. Again, in reviewing
the statistics and coming up with the
content for a video, students learned
about the issue. A third option I provided was for students to go to Amnesty
International’s (AI) website and search
and sign petitions relevant to gender
violence and gender equality. In doing
so, they had to learn about and take action on international cases and could
thus see how the gender issues we discussed are occurring globally. They also
saw the crackdown on activists around
the globe and could then see the importance of our being allowed to host
an event like the College Brides Walk.

A fourth option I offered was for
students to conduct an interview with
an attendee that was not from Barry
but had provided their contact information and noted they would welcome
the chance to be interviewed. I provided a list of interview questions related
to their understanding of domestic violence before and after the event, their
favorite components of it and what they
thought could be improved, and what
they felt were the most important takeaways from the events. Through conducting these interviews, which students
could do via email or on the phone,
they saw what other people understood
about abuse and saw how our event
helped correct misconceptions that had
been discussed in class. Finally, I offered
an additional debriefing session, worth
one of their service hours, via Zoom.
As noted, this tends to help students
process the event and connect it to
class, so I wanted to ensure that those
who missed it still had the opportunity.
The biggest challenge with these
changes was the rapid nature in which
I had to generate new projects for students I would not see in person. I am
happy I was able to come up with options, but they all did require computer
access except the interview option. We
learned after we went remote that many
of our students do not have reliable internet or, in some cases, even computer
access. Like people all over the globe,
many of our students were stressed, living in challenging housing circumstances
or having to work to help their families.
Keeping up with classwork was a struggle as is, let alone having to complete
service hours. Another challenge was in
how many service hours to assign each
of these options. The debriefing session
Winter 2020
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was easy, as we did a 45-minute Zoom
call that I rounded up to an hour. But the
others were fairly arbitrary. I simply tried
to be generous given the circumstances.
It is uncertain whether we will be
able to hold the event in 2021 or, if
so, it will need to take a different form
since large gatherings may still be prohibited or unwise. But we would like to
offer something, as we truly believe the
College Brides Walk makes a difference
in educating people about abuse and inspiring them to take action. As I work
with the other organizers to think about
that, I am considering ways we can involve our students for service hours,
even in fall semester, which we typically
do not do. I am giving thought to how
to assign hours to various remote projects and what would be the most impactful activities students can do from
home, even without computer access.
One idea is to encourage them to make
art that denounces abuse. We have sporadically offered such an option and
have displayed the art at the event, but
I think there’s more we could do with
asking students to contribute poems,
songs, spoken word, visual arts and
more. Although I did use Zoom for the
one debriefing session, I am considering
other ways to use group virtual meeting technologies for the event as well.
I am particularly interested in asking
students what they might come up with
for alternate events and hours options,
as surely their creatively can best mine.
In conclusion, while switching to remote teaching mid-semester was a challenge for social justice educators seeking
to engage students in service learning, it
was an important wakeup as well. The
global pandemic reminded me that we
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need to be innovative in how we approach
service learning. Further, since domestic
abuse rates have increased under stay-athome orders, as they typically do during
crises, I have been thinking about how to
incorporate students in service that can
assist in times like this. We are always
thoughtful about having counselors on
site during the event in case there are
students in need or who want to talk
about past incidents, and obviously we
could not provide this remotely. I need
to consider additional ways to support
students who might be triggered by this
service. Finally, while I always offer to
read students’ service-learning papers
as drafts, this semester overwhelmed so
many of them that they did not have
time to send a draft before the end of
the semester. It will be important in future to think of more ways to help guide
them in making course connections. n
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Chicago Semester Experiential
Learning Amid COVID-19
REBECCA BURWELL, 		
JONATHAN BROOKS, and
MACKENZI HUYSER 		
Introduction
Chicago Semester is an experiential
education program that was founded 45
years ago by six private, faith-based colleges in the Midwest. During the spring
semester of 2020, we were serving 56
traditional-aged undergraduate students.
These students came from 16 different
colleges with student bodies between
1000-4000 students, mainly located in
rural or suburban communities. On
March 13, 2020, we made the decision
to conclude our in-person programming
because of COVID-19. Students moved
home and the program continued
remotely for the duration of the semester.
This article offers insights into
how our program adapted as we pivoted to a remote experience. Beyond this
adaptation, our program sought opportunities to dive deep into what was
happening in our city as a way to learn
more about Chicago, its response to
the pandemic, and the many layers of
inequality embedded within. More specifically, this article will focus on how
two of our courses—Social Justice and
Urban Planning—adapted curricula
and approaches to move forward in engaging students in experiential learning

Trinity Christian College
Chicago Semester
Chicago Semester
in our city. Drawing on research that
explores best practices for online experiential learning (Snyder, 2019), this article
shares strategies we tried in these two
courses, challenges we encountered, and
takeaway lessons from this experience.
Program Description
Prior to COVID-19
Chicago Semester’s program model
prepares students for professional work
experiences through internships, while
equipping them for service to their communities. Students move to the city for
our 16-week program. While in Chicago, students intern at an organization in
their field of study for 32 hours a week
guided by a learning contract and handson supervision; engage with peers and
faculty in a weekly professional seminar
experience that reflects on learning that
is taking place at the internship site; and
explore the city through a set of courses
that offer a lens into issues of diversity
and inequality, social justice and the criminal legal system, and city planning and
the built environment. Our model allows
students, through their entire semester
experience, to learn through reflection
on doing so the semester becomes an immersive city experience for the students.
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